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The right to research

Arjun Appadurar®
The New School, New York

This paper argues that research be recognised as a right of a special kind — that it be regarded as a
more universal and elementary ability. It suggests that research is a specialised name for a genera-
lised capacity to make disciplined inquires into those things we need to know, but do not know yet.
I maintain that knowledge is both more valuable and more ephemeral due to globalisation, and that
it is vital for the exercise of informed citizenship. I acknowledge the 30% of the total world popula-
ton In poorer couniries who may get past elementary education to the bottom rung of secondary
and post-secondary education, and state that one of the rights that this group ought to claim is the
right to research — to gain strategic knowledge — as this is essential to their claims for democratic
citizenship. I then explore the democratisation of the right to research, and the nexus between
research and action, using the Mumbai-based Partners for Urban Knowledge Action and Research
(PUKAR) as an example.
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Participatory Action Research as Critical Pedagogy

Ken Udasl.2
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In this paper participatory action research (PAR) is offered as a foundation for
the development of critical pedagogy. The need for public education reform in the
United States is identified, PAR principles are described, PAR is discussed in terms
of pedagogy and cuwrriculum development, and potential barriers to implementation
are indicated. PAR's roots in cntical theory are explored and PAR is offered as a
way to alleviate the stratifying effects of oppositional culture, learned helplessness,
and wacking. Finally, implications of PAR are outlined for critical stakeholding
groups. Conclusions include recognition of the applicability of PAR to pedagogy and
curricelum development.

KEY WORDS: participatory action rescarch; educational reform; critical pedagogy.

1. INTRODUCTION

Traditional education systems have come under significant criticism during the
past two decades. In the United States a watershed of concern about an edu-
cational system that was apparently failing a nation was popularized with the
publication of A Nation at Risk (National Commission on Excellence in Educa-
tion, 1983). Following the Nation at Risk report a number of reform initiatives
were developed, implemented, and reported including infusion of technology,
school based management, service integration, enhanced community and fam-
ily involvement, and various curricular reforms (see U.S. Department of Edu-
cation [USDE], 1994; 1995; 1996; 1997). Although many positive results were
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Participatory Action Research (PAR) in Middle School:
Opportunities, Constraints, and Key Processes

Emily J. Ozer - Miranda L. Ritterman -+
Maggie G. Wanis

Published online: 30 July 2010
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Abstract Late childhood and early adolescence represent
a critical transition In the developmental and academic
trajectory of youth, a time in which there 1s an upsurge in
academic disengagement and psychopathology. PAR pro-
jects that can promote vyouth's sense of meaningtul
engagement in school and a sense of efficacy and mattering
can be particularly powertul given the challenges of this
developmental stage. In the present study, we draw on data
from our own collaborative implementation of PAR pro-
Jjects 1n secondary schools to consider two central ques-
tions: (1) How do features of middle school settings and the
developmental charactenstics of the youth promote or

Participatory Action Research (PAR) can be broadly char-
acterized as a ‘‘theoretical standpoint and collaborative
methodology that 1s designed to ensure that those who are
affected by the research project have a voice in that project”
(Langhout and Thomas, this 1ssue, p. xx). With longstanding
practice in community psvchology, public health, adult
education, and international development as a means of
engaging marginalized populations 1n projects that address
conditions of oppression, PAR approaches are becoming
more common in other fields such as youth development.
Other terminologies are used across disciplines, such as
community-based participatory research (CBPR ) in public
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Abstract

This paper analyses the significance of participation in the educational work of the Landless
People’s Movement of Brazil (MST). a social movement for agrarian reform that has established
a network of schools 1n its communities. In contrast to the tokenist approaches of many
government and supranational agencies, the MST s view of participation is rooted in principles
of radical democracy and social justice. The movement aims not only to enable the landless to
participate fully as eitizens in society. but also to be active m challenging and reformulating
societal structures. Education in the MST is related to participation in two ways: firstly the
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